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Objective

Insights from the Science of Reading:

* How to apply the research into classroom practice for the implications
of decoding

Understanding Decoding

Tips & Tricks:

* Practical Strategies for the classroom

Closing & Reflection



OBJECTIVE:

To equip lower primary teachers with the skills
and knowledge to effectively teach decoding and
integrate the Science of Reading framework into
daily instruction.






SIMPLE VIEW OF READING
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2! Back to Basics

Decoding




YOUTUBE Link: https://www.youtube.com/watch?v=1cB3hnkKSYY
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WHAT IS DECODING!

Reading = Decoding

“Decoding is the ability to apply knowledge

of letter-sound relationships, including >  bat
knowledge of letter patterns, to correctly 'R
pronounce written words. Understanding AT

these relationships gives children the ability 9 Y
to recognize familiar words quickly and to @ bat
figure out words they haven’t seen before.” S
Dr. Louisa Moats e



\We see aprintes ﬁ l bead\ said\

word
Our brain uses letter sound / \ I \/ \ I \/ |

relationships PLUS /h/ J4/ It/ /b/ /€] /d/ /s/ /é/ /d/

our knowledge of
phonemes to segment and
blend spoken sounds,

With multiple exposures .
and practice, our brains h at be a d Sa I d
map the letter sequence to
long term memory. It
Eecomes i Sightward, Phonics supports learning The “ea” pattern in "bead” may The “ai” pattern in “said” is irregular.
the letter-sound knowledge be temporarily irregular until Draw children’s attention to the

needed. this pattern is taught. parts of the word that is regular.




In the U.S. 20% of people have an impairment in
reading. That's one in five people.
In Bermuda according to the Bermuda Digest of
Statistics Report 2023 there are approx. 8,470
students from primary to high school in private and
public education.

- That could possibly mean there are 1,694 students in
Bermuda that have an impairment in reading.
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® Parent’s Perspective

O “I end up reading the text to them.”

® Teacher’s Perspective

O “I’ve taught all the sounds but when she reads she’s unable to match the
phoneme to the grapheme.”

® Child’s Perspective
O “TI don’t know how to sound out the words.”

O “It takes so much energy and I can’t figure out what it means.”



The fat cat naps.

Zac sat on the fat cat. Zac has no pal.

Father Fox said,
“I will make a surprise
for you, Roxy.

You will like it."
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Fiona Murdoch
Text Box


TEACHER PERSPECTIVE CONTINUED: WHAT DOES A CHILD
STRUGGLING WITH DECODING LOOK LIKE TN THE CLASSROOM?

The child has difficulty matching sounds and letters, which can affect reading and
spelling.

The child decodes in a very labored manner.

The child has trouble reading and spelling phonetically.

The child has a high degree of difficulty with phonics patterns and activities.

The child guesses at words based on the first letter or two.

Even though | taught several short vowel sounds (or other letter sounds or
patterns), the corresponding letters are not showing up in his writing samples.
Even though | taught certain letter patterns, she isn’t able to recognize them when
reading words.



Poor Comprehension
go back to fluency

Poor F\uency

go back to word recognition

Poor Word Recognition
go back to phonics and decoding

Poor Phonics & Decoding

go back to phonemic awareness

ONOT

Making Sense of Screening

Look at CORE Phonics Survey—Recor

evidence-b urriculum-

aligned instruc

Mame Grade ____

SKILLS SUMMARY

Look at Text-Level Rate

i s Alphabet Shills pnd Letter Sounds
. LR Letter nEmes—Uuppercass
_ I r] g Letier names—lowencise
Weak M 2 Consenant sounds
R L | o, Long wowel sounds
I - | Short vowel Lounds
Look at Text-Level
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Nomer[u wurummx.y.w ____A3 i Wariant vowels
) K, Lew Frequency vowel and consgnant spellings
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Skills v review:




Name_ :éﬂ-’n 0w

SKILLS SUMMARY

Alphabet Skills and Letter Sounds

_Mae A Lefter names—uppercase
&b 126 B Letter names—lowercass
L¥an L Cansanant sounds
2. o Long vowel sounds
2 Short yowel sounds
Reading and Decoding Skilly

138 E. Short vowels in CVE words

Consanant blends with short vowels

TRV T U

Alphabet Skills and Letter Sounds

PART A Letter names—uppercase

DIRECTIONS: Say to the student: Can you tell me the names of these letters?If the student cannot name three or
more consecutive letters, say: Look af aff of the letters and tell me which ones you do know: If the letter name given is
correct, do not mark the Record Form. If it is incorrect, write the letter name the student gives above each letter. If
no letter name is given, circle the letter, a

D AN S B
TE O M R P w
KG®F0®®

19 26 ‘\g.u,ﬂ dﬂpﬂ.n.hcxf’

PART B  Letter names—lowercase

DIRECTIONS: Say to the student: Can you tell me the names of these letters? f the student cannot narme three or
mo-emnsaamve1em-s,spy:1mamwdmmwwmmxammdomwumm.m
I correct, do not mark the Record Form. If it is incorrect, write the fette ne the student gives above each letrer.
If no letter name is given, circle the letter. |

d a n s

t . e l:

k g _ f
026

PART € Consonontsonnds

TLULTTET NCLuTu rorm

Rl A |

PART D

Vowel sounds
DIRECTIONS: Ask the student: Can you tell me the sounds of each letter? If the student names the letter, count
the long vowel sound, Then ask: Can you tell me anather sound for the letter? The student should name the sh
wowel sound,

v : i/
ef_ll_f i_'/___ e )
3 S 5= S
I = long sound 5= short sound

On the first line, write the letter / if the student says the correct long vowel sound. On the second line, write
letter 5 if the student says the correct shart vowel sound. If the vowel sound given is incorrect, write the sou
the student gives above the correspanding vowel letter,

0 /5 Long vowel sounds (count the number of I's above)

35

Short vowel sounds (count the number of 5's above)

Reading and Decoding Skills

DIRECTIONS: For Parts E through K, students must read both real and pseudowords {i. e, made-up words). For
malmwlmmfmmmmdmmummnmmmmmq'md
real words in each line, do not administer the line of pseud; s, Go ta the next part of the ; Before
asking the student to read the line of pieudow ay; Now | want you to read some made-up words. Do not ir
to make them sound like real words. When administering Parts F through K a5 a screening or diagnostic measure,
mmmgmfanmm'mpM'Mmm.mmd____m?t. :

Short vowelsin (VCwords ,
2, oS A

PART E







Equipped for
Reading
Success

A Comprehensive, Step-by-Step
Program for Developing
Phonemic Awareness and
Fluent Word Recagnition

-
UFLI

FOUNDATIONS

Dt & Kilpatrick, #eo.

1: Phonemic Awaren

Blend B — n::g i 2. Say. plane
I%1 i} /sh/ (fish) shin (/sh/ [1f [n]) v SISV e orgee
fef 16} fshf (rush) shock (/sh/ [6/ [k/]) e L —
[sh/ [i] p/ (ship) dash (/d/ /&/ [sh/) ol .
Ish] [af ftf (shut) brush (/b/ fr] G/ Jsh/) dlimb  don'tueys e
wall  don'tesy i ped
drwer  don'tay A e







VARIANT VOWELS

"R
74 "\

fools re_qrjfrjg
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Blendable
Sounds:

https://youtu.be/b78icf-bB7Q

A Quick Review

https://youtu.be/wBuAS89kfMg
i \




Phoneme Pairs

/bl /d/ /gl Il
Ip/ itl Ik i
TH{ fz/ fzh/ .fjJ"
/tht /s/ /sh/f fchi




/t1, /1, /m/, /n/, It/ /s/, /v/, /w/, /y/, /z/, and all
vowels.

nose fish zip






/b/,/d/,/9/,1/jl,/c/, In/, K/, Ip/, It/

truck give dog






WHAT T0 DO IF THE
CHILD DOESNT DECODE
AWORD CORRECTLY!




1) Explicit

2) Start with continuous sounds

3) Use word building activities

4) Visuals

5) Incorporate multisensory techniques

6) Model, model, model

7) Practice - short passages, decodable books etc











https://www.reallygreatreading.com/heart-word-magic




Fricative

Aftricats

Consonants

Lips
Rounded.
Tongue
Back

Back of
Tongue
Lifted

Tongus Tongus
Batwoan Bohind
Toath Top Testh

Lipe Testh on
Togethar Lip

© 2022 University of Meride Literwcy tnatituts

Bock of
Throat
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VISUAL ATDS & MNEMONI(S ’oo / o says /&/

Place hand under chin and drop Pull corners of the mouth back
your jow. with thumb and pointer finger.

-
i)

€ Grapheme @
“ Q Grasshopper

¥ colpirios
Separate the

base word from the
prefizes and suffixes.

e

1
»

hop

Blend the sounds
together and read the word

m——

giklepﬁ' nts can always
under and‘small elephants

1?7

Reread the sentence.

Did it make sense? L —







Multisensory Strategies

Multisensory strategies are a component of multisensory struetural language
education which focuses on the structured, systematic, direct teaching of the
organization of language. Multisensory strategies combine two or more of
the senses simultaneously.

tactile

Mt o maketakateachcom

visual

) f
oy THE L, CLASSROC

L. R
DIY WORD BOARDS
FOR WORD BLENDING &
Bl  \WORD BUILDING PRACTICE

AR [ ENTERCRIMG O



Multisensory strategies are a component of multisensory structural language education which focuses on
the structured, systematic, direct teaching of the organization of language. Multisensory strategies
combine two or more of the senses simultaneously.

-} ™
% . i CIO)THE )y sl ey, CLASSROOM

visual auditory kinesthetic tactile

Examples of Multisensory Instruction within the components of a Structured Literacy lesson

* look at mouth in mirror to identify articulatory features (mouth
position, voice on/off, movement of tongue) v @A (&) (1

e Identify position of sound within word @& with manipulatives v (1

 Phoneme manipulation tasks (without manipulatives) @& (k)

Phonology

» Phoneme manipulation tasks (with manipulatives or letters)
@

v @

©2022, Casey Harrison, The Dyslexia Classrcom J



Multisensory strategies are a component of multisensory structural language education which focuses on
the structured, systematic, direct teaching of the organization of language. Multisensory strategies
combine two or more of the senses simultaneously.

% . o ) CSINTHED s L ex [ a,CLASSROOM

visual auditory kinesthetic tactile

Examples of Multisensory Instruction within the components of a Structured Literacy lesson

e linking sound to letter representation . v

e connecting to letter formation o T

o discriminate letters v discriminate sounds .

blending. v and Segmenhng° (1  (reading and spelling)
e discriminate letter by feel/sound (articulatory features) . o

e segment by tapping/manipulating item

e sky writing, sand tray { ¥ ' v add letter name and sound o.
e word chains/word ladders v . . T

e plastic letters , @«

Sound-Symbol
Correspondence

©2022, Casey Harrison, The Dyslexia Classrcom







Sound out the word!

dog dog dog dog

@DDD@Dmﬁ T@) so’r c'sg’r os_q’r

say [d] say [o] saylg]  Slide Frl.gur‘f star
across the bar

say [daog]

N\

Sound by Sound
blending

o [
sof  "sat

Bl v

N\

Successive
Blending

Body-Coda
Blending

%

Methods of Decoding
Body-Coda Blending

Ml’lll'ﬂ

body
C-Cll' CCI t

P e -




Sound by Sound Blending Ish/ o/ /p/ - IShOp/

AU L I



Successive Blending If] Ifr] [frol [frog/ - [frog/




Connected Phonation lsssssuuuunnnnl -
/sun/




Body-Coda Blending /ca/ /t/ - lcat/

R















Closed

Open

Silent e
Vowel team
R-controlled

Consonant -le




Teacher: Lets take a look at this word to
see how we can break it apart into
recognizable or manageable chunks. This
will help us read the whole word.

Decoding Big Words

1. Look for the word parts (prefixes)
at the beginning of the word.

2. Look for the word parts (suffixes)

at the end of the word. I

3. In the base word, look for familiar
spelling patterns. Think about the six
syllable-spelling patterns you have
learned.

unlist

4. Sound out and blend together the
word parts.

5. Saythe word parts fast. Adjust your
pronunciation as needed. Ask yourself:
“Is it a real word?" "Does it make sense
in the sentence?”




Mame: Drate

Decoding Big Words

Decoding Big Words Strotegy

L. Look jor the wond garns {prefoes) at the begmnng of Hhe word.

. Look o the womrd mans (suffees) at the end of the word,

L i the i wom, ook for famiasr spelimg patieme Think sbount bhe ox
syllatle—spellng patters you hove leamed:

4. Found out and Berd together the word parts

E. Say the word parts fast. Adgret your proroncisbon s nesded. Ak yoarssl,
‘Is it .2 real wond? Does i make sense m e senbenesT"

| Directions: Lis= the Deecoding Big Words Strategy to decode the words below
| ‘With a partmer, discuss the information in sach step that helped you determine
| o to pronounce each word

Ward

Whect Seps Helped Me-

‘Wioed
‘Which Steps Helped K

g e B B © tr P L
2 Cames B, v e










swell | span | skiff | scan | slesh

| 5+ag stack swish slick

stack spil stag skiff | slick slash swell

spil stack skid

s]ip shsh swe“ scan

stag | shick sled | “ff | span | shck | slash

slick | skiff | slsh ship

e o e )
5pi|] swish S \D b

| stick stack \/ ‘o ik Tcrab : - I swel slip spa_r;
——————¥ =
flip slop clap grab ‘ drr \gum | bluff | blss
slop | black flip led | bliss | plush

plen slop slam glum | slick | bluff

fip | gess | dep | chd | Pled | biss

plan clep slop plush | bluff 1 cled

la 1 slop ‘ l ;:al_ush'- clad ‘ His_s_ _bluf'? fled | gum slick



UFLI

Fle Help Share  About

? chat _
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https://research.dwi.ufl.edu/op.n/file/bca9ju45kvvrvoan/?embed

NONSENSE WORDS AREN'T NONSENSE

sem

lote
hib
NONSENSE

WORDS
HAVE Vﬂl.l;lﬁE!
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| sit. | tap.
1sit and | fap.
| fap and | sit.
Pim and | sit.

® Flyleaf Publishing: Pim and | tap.
https://portal.flyleafpublishing.com/learners—-resources/

Free resources:

® UFLI Passages
® Raz Kids

® AI generated: https://www.projectread.ai/decodable-
stories/generator



https://portal.flyleafpublishing.com/learners-resources/
https://www.projectread.ai/decodable-stories/generator
https://www.projectread.ai/decodable-stories/generator

Lonisa Cool Moats
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RESOURCES /REFERENCES

Wikipedia.org - National Reading Panel
Dysleiaida.org - Scarborough’s rope
The Dyslexia Classroom:
O https://www.thedyslexiaclassroom.com/blog/how-to-build-phonemic-awareness-
in—-a-fun-way
https://www.readingrockets.org/
Mrs. Siravo Youtube channel:
O https://www.youtube.com/channel/UCqQgDmyT12ty-8QzNpmyd8Q

Institute for Multisensory Education:
O https://imse.com/

A meta-analysis on the effectiveness of phonics instruction
for teaching decoding skills to students with intellectual
disability

O https://www.sciencedirect.com/science/article/pii/S1747938X18301660



https://www.thedyslexiaclassroom.com/blog/how-to-build-phonemic-awareness-in-a-fun-way
https://www.thedyslexiaclassroom.com/blog/how-to-build-phonemic-awareness-in-a-fun-way
https://www.thedyslexiaclassroom.com/blog/how-to-build-phonemic-awareness-in-a-fun-way
https://www.thedyslexiaclassroom.com/blog/how-to-build-phonemic-awareness-in-a-fun-way
https://www.readingrockets.org/
https://www.youtube.com/channel/UCqQqDmyTl2ty-8QzNpmyd8Q
https://imse.com/
https://imse.com/
https://www.sciencedirect.com/science/article/pii/S1747938X18301660




Once Upon a Time
The Hidden Power of Read-Alouds



What considerations do you
make when you choose a
read-aloud?



http://padlet.com/mgilbert134/once-upon-a-time-the-hidden-power-of-read-alouds-cbymtdxme0qw74r4

SEE, THINK, WONDER

Take a look at: The Bloom of the Corpse flower

by Simphiwe Ndzube

SEE: List only what you see.

THINK: List what you think about what you see.

WONDER: What questions do you have about it?






i

https://www.youtube.com/watch?v=81CxsmxWvO4



https://www.google.com/search?q=non-interactive+read+aloud+du+iz+tak&rlz=1C1KNTJ_enBM1100BM1110&oq=non-interactive+read+aloud+du+iz+tak&gs_lcrp=EgZjaHJvbWUyBggAEEUYOTIHCAEQIRigATIHCAIQIRigATIHCAMQIRigAdIBCTExMDg3ajBqM6gCALACAQ&sourceid=chrome&ie=UTF-8&safe=active&ssui=on#fpstate=ive&vhid=zephyr:0&vld=cid:a39de2b5,vid:81CxsmxWvO4,st:0&vssid=atritem-https://www.youtube.com/watch?v%3D81CxsmxWvO4
https://padlet.com/mgilbert134/once-upon-a-time-the-hidden-power-of-read-alouds-cbymtdxme0qw74r4

SELECT BOOKS THAT STUDENTS WILL LOVE

Select texts that are funny, moving, exciting, thought-provoking,
and interesting.

Select texts appropriate to the age and interests of your students.
Select texts that are of high quality (award winners, excellent
authors, high-quality illustrations).

Repeat some texts that have been loved by students.

Select texts that you love and tell students about them.



SELECT BOOKS WITH LEARNING OPPORTUNITIES

Plan selections so that you present a variety of cultures; books
give students a chance to see themselves represented and to see
things from different perspectives.

Choose texts that help students understand how people have
responded to life's challenges.

Consider books on the significant issues in the age group—peer
pressure, friendship, families, honesty, racism, competition.



SELECT BOOKS WITH LEARNING OPPORTUNITIES CONT'D

Especially for younger readers, select texts that help them enjoy
language—rhythm, rhyme, repetition.

Select different versions of the same story to help students make
comparisons.

Choose texts that will expand your students' knowledge of others
lives and empathy.

Choose texts that will help students reflect on their own lives.
Evaluate the texts to be sure the ideas and concepts can be
understood by your students.



SELECT BOOKS OF DIFFERENT GENRES AND TYPES

Mix and connect fiction and nonfiction.

Select fiction and nonfiction texts on the same general topics.
Vary genres and forms so that students listen to many
different kinds of texts—articles, poems, fiction, informational
texts.

Select informational texts, even if they are long; you can read
some interesting parts aloud and leave the books for students
to peruse on their own.



SELECT BOOKS WITH VARIOUS TEXT CHARACTERISTICS

Consider "text sets" that are connected in various ways beyond
genre—theme, structure, time period, issues, series, author, and
illustrator.

Select several texts that help listeners learn from an author’s style
or craft.

Select texts that offer artistic appreciation.

Select texts that build on one another in various ways (sequels,
themes, authors, illustrators, topics, settings, structure).

Link selections in ways that will help students learn something
about how texts work.



SELECT BOOKS THAT CONNECT TO OTHERLITERACY CONTEXTS

Select books that provide good foundations for minilessons in
reading and writing.

Consider the curriculum demands; for example, link texts with
social studies, science, or the core literature program.



Resources:

Suggestions for selecting texts from Teaching for Comprehending and Fluency by Irene C. Fountas and Gay

Su Pinnell


https://www.heinemann.com/products/e00308.aspx







KAREN FRANKS

https://www.youtube.com/watch?v=DC_mreR8IfU&t=1s
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Karen E. Franks, President/Author &

creative force behind ADA Group
Holdings.

Abigail's Dream Adventures book
series evokes literacy, diversity and
dream building.
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INTERVIEW WITH KAREN FRANKS
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